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ABSTRACT 

The instructor's reference manual constitutes one 
segment of a project to support and enhance the multicultural 
dimension of education and campus life at Queens College (New York). 
The manual contains summaries of four faculty development seminars on 
multicultural education, diversity, and use of authentic cultural 
materials in college instruction, especially in the foreign language 
classroom* They included panels, speakers, and group discussions 
related to specific languages (French, Italian, Spanish). Each 
seminar is outlined and its content is summarized. Samples of 
authentic cultural materials and suggested strategies for teaching 
culture and cross'-cultural understanding in the foreign language 
classroom are included with the summaries* In addition, a partially 
annotated bibliography cites resources on multicultural education in 
the United States; cultures of the French-*speaking, Italian-speaking, 
and Spanish-speaking communities; cultural diversity in Europe; 
classroom strategies for teaching language and culture; and 
developing cross-cultural understanding. (MS£) 
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INTRODUCTION 



This project began in the Spring of 1992 vhsn^ vith 
the support of a Ford Foundation Diversity Initiative 
Grant, tventy-one members of the Department of Rosance 
Languages attended the Northeast Conference on the 
Teaching of Foreign Languages that vas held in Nev York 
City. The theme of the Conference vas ''Languages for a 
Multicultural World in Transition." 

We returned from the Conference excited about the 
many nev ideas, materials, and teaching strategies that 
vere presented there and anxious to share what ve had 
learned vith each other, vith other colleagues, and vith 
our students. With additional support from the Ford 
Foundation, ve vere able to organize a faculty development 
project in the Fall of 1992. 

Objectives . This project had three main objectives. 
The first vas to explore the dimensions of diversity 
that ve experience at Queens College, in the subjects 
ve study and teach, in our student body, and vithin 
ourselves* Secondly, ve vanted to develop some 
creative strategies for incorporating this diversity 
into our teaching* Our third goal vas to share our 
experiences and discoverie^B vith other colleagues at 
Queens College and on other CDNY campuses. With 
these objectives in mind, ve designed the folloving 
three-part project. 

Part 1 . Part I consisted of four faculty development 
seminars to vhich all members of the College community 
vere invited* The first session vas a panel discussion 
that focused on the evolution of multicultural education 
in the United States. The second vas devoted to an 
exploration of the many dimensions of diversity that ve 
experience at Queens College, vith particular attention 
to the foreign language classroom* During the third and 
fourth sessions ve examined a variety of cultural 
materials and explored vays of incorporating them into 
our courses. 



PART I. TEACHING FOREIGN LANGUAGES IN A MULTICULTURAL SETTING 



SESSION I. The Multicultural Society: Definitions, Issues, 
and Perspectives 
Wednesday, October 14, 1992 

Panelists: Professor Lester Rosenthal 
Professor David Cohen 
Professor George Priestley 

Moderator: Gloria Savicki 

SESSION II. Dimensions of Diversity in th«D Foreign Language 
Class 

Thursday, October 29, 1992 

Panelists: Professor Anne Dobbs 

Professor Edvard Strug 
Professor Hermann Haller 

Moderator: Gloria Savicki 

Workshops: -Reflections on Diversity in the French Class 

'-Moderator: Jane Ford 

-Reflections on Diversity in the Italian Class 
-Moderator: Delfina Tersigni 

-Reflections on Diversity in the Spanish Class 
-Moderator: Carolina Acevedo 

SESSION III. Authentic Materials for Teaching Language and Culture 
Thursday, November 12, 1992 

Speakers: Ms Carolina Acevedo 

Professor Ruth Bennett 

Workshops: - Authentic Materials in the French Class 

-Coordinators: Jane Ford 

Virginia Benayoun 

- Authentic Materials in the Italian Class 

-Coordinator: Delfina Tersigni 

- Authentic Materials in the Spanish Class 

-Coordinators: Carolina Acevedo 
Stella Boghosian 

SESSION IV. Video as Cultural Document and Medium 
Wednesday, November 18, 1992 

Speakers: Stella Boghosian ^ Video as Cultural Document 
Norma Branson, Video as a Medium for Cross^ 

Cultural Communication 
Virginia Benayoun # Adapting the Television Nevs 



3 



Part II > Oor second task vas to sxattin^ and 
purchase print and video saterials relevant to the 
cultures of the languages ve teach. These uterials 
serve both for teacher reference and for classrooB use. 
The videotapes vill be located in the Learning Lab 
(Kiely 226). Books and other materials vill be available 
for consultation in the Department of Romance Languages 
(Kiely 243). Some of the books vill eventually become 
part of the permanent collection in Rosenthal Library. 

Part III . The third part of our project vas to 
prepare and distribute this Instructor's Reference Manual. 
It includes summaries of the four seminars # samples of 
authentic cultural materials # strategies for teaching 
culture and cross-cultural understanding In the foreign 
language clas8room# and an extensive reading list. 

He look upon the vork ve have done so far as the 
beginning of an ongoing process of faculty and curriculum 
development. We velcose comments and suggestions from 
all sectors of the College community as ve continue to 
explore the role of foreign language study in the 
development and improvement of cross-cultural 
communication and understanding. 
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THE MULTICULTURAL SOCIETY: DEFINITIONS r ISSUES, PERSPECTIVES 

In a sense r foreign language departments have 
alvays been multicultural due to the many languages 
and cultures they represent and by virtue of the 
linguistic and cultural diversity of their faculties. 

In recent years r hovever, ve have witnessed the 
evolution of a new dimension of diversity at Queens 
College, that of its student body. Twenty years ago, 
this student body was relatively homogeneous. For 
example « most students enrolled in a typical elementary 
French or Spanish class vere vhite, second or third 
generation Nev Yorkers of European background betveen 
the ages of 17 and 22. 

Today, the composition of that same French or 
Spanish class is vastly different. Students are of 
diverse racial and ethnic backgrounds, and range in 
age from 17 to 68 and over. Many are recent immigrants 
or children of immigrants and speak many languages other 
than English. The instructor can no longer assume any 
common linguistic or cultural background as a reference 
point fcr teaching a nev language and culture. 

Hov can ve, as foreign language educators, better 
understand and deal vith the many dimensions of diversity 
that ve encounter in our classrooms? To ansver this 
question, ve planned a series of four seminars devoted 
to the theme "Teaching Foreign Languages in a Multicultural 
Setting.** 

The first of these focused on an examination of 
multiculturalism in the United States from its origins to 
the specific context of the foreign language classroom. 
He invited three colleagues, all of vhom have been deeply 
involved for many years in issues related to cultural 
diversity, to share vith us their reflections on today's 
multicultural society* 

I. Professor Lester Rosenthal vas Education 
Director of the National Conference of Christians & 
Jevs for fifteen years. He is a member of the Anti- 
Defamation League of B'nai B*rith and the Institute 
for Human Relations of the American- Jevish Committee. 
He presently teaches a graduate course in the 
Department of Secondary Education and Youth Services 
entitled "Education in a Multicultural Society". 



Professor Rosenthal began by noting that ve are 
all products of a multicultural society. Recalling 
his ovn experience groving up in Nev Tork, he stressed 
the vital role of the public schools in bringing people 
of different cultural backgrounds together. As a young 
man, vatching a nevsreel of the horrors of a Nazi 
concentration caspr he becane painfully avare of the 
probless that uy arise vhen diverse groups seek to 
coexist in one society. 

Our speaker pointed out that sulticulturalisn 
began in this country as an educational aovenent. Its 
purpose vas to help people learn to live in peace and 
harmony vith their neighbors. Schools and educators 
thus acknowledged from the start their responsibility 
in promoting better communication and understanding 
between ^.iverse cultural groups. 

The three main goals of multicultural education 
in the U.S. are: 

1) to recognize and teach the unique contributions 
that each cultural group has made to American society r 

2) to help young people better understand their 
ovn and their neighbors' cultures, 

3) to encourage the values of tolerance, respect 
and caring for one's neighbors, regardless of their 
heritage. 

Professor Rosenthal then expanded his definition 
of multiculturalism by explaining vhat it is not. In 
the first place, it is not chauvinistic. It does not 
pretend that one group is better than another. 
Secondly, it is not fiction. It does not manufacture 
facts to build up one group over another for political 
or psychological purposes. Third, and most important, 
multiculturalism is not divisive. It does not promote 
hatred of other groups. 

Professor Rosenthal concluded his remarks by 
evoking fond memories of a French teacher he once 
had, thus reminding us all of the special role of 
foreign language study in learning to appreciate 
another culture. 
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II* Professor David Cohen is the founder and 
director of the EMIE (Ethnic Materials Inforaatlon 
Exchange) Collection In Rosenthal Library. He vas 
recently honored by both the Aaerlcan and the Nev 
York Library Associations for his llfe^long vork In 
promoting cultural understanding. In 1992, Queens 
College established an avard in his honor. He 
currently teaches a course on "Multicultural 
Librarlanshlp: Materials and Services* at the 
Graduate School of Library and Information Studies. 

Professor Cohen began by tracing a brief history 
of the ter» "Multicultural" over the last tventy-five 
years. He explained hov the concept of "minority", 
prevalent in the 1960*8, evolved into the notion of 
"nulti-ethnic" . Although domant in the 1970*8, the 
concept vas revived under the na»e "multicultural isn" 
in the 1980*s as a nev vave of inigration svept 
across the country. 

To reflect this subtle yet significant shift in 
the national perception of difference. Professor Cohen 
changed the title and focus of one of his courses fron 
"Minority Materials and Services" to "Multicultural 
Llbrarlanships Materials and Services." 

Professor Cohen emphasised the teacher's pivotal 
role In the creation of a better society. If ve 
recognize, respect, and understand our students and 
their different backf rounds, ve can instill those 
same attitudes in them. A better society depends not 
so much on "loving one's neighbors" as on knowing vho 
they are and understanding vhat they stand for. 
Respect and understanding precede love. 

Our speaker then referred to the book. Beyond the 
Melting Pot , by Daniel P. Moynihan and Nathan Glaser. 
Although first published in 1963, this scholarly 
dismantling of the melting pot theory remains relevant 
in today's society. He cited Derek Halcott, the recent 
recipient of the Nobel Prize for Literature, as an 
outstanding example of the multicultural experience. 
Of mixed heritage, Halcott considers each of his heritage 
cultures as distinct and equally valid. 
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Professor Cohen concluded by citing the efforts of 
the Nev York State Department of Education to develop a 
multicultural curriculum in social studies. While not 
perfect f the curriculum represents a sincere effort to 
recognise all those vho have contributed to American 
culture. Its aim is to strengthen democracy in 
America. To do sor ve must promote kno^rledge and 
understanding of the people vho live in this democracy. 

III. Professor George Priestley has been director 
of the Latin American Area Studies Program for many 
years. He is presently coordinating efforts to develop 
a Multicultural Center at Queen College. He hastens to 
clarify that his role in this project is that of a 
"facilitator" or "broker" rather than that of "initiator." 
This project is being funded by a Ford Foundation 
Diversity Initiative Grant and a Presidential Mini-grant 
for Innovative Teaching Projects. 

Professor Priestley evoked his ovn multicultural 
background as he reflected on the term "multiculturalism." 
For himr this concept incorporates not only tolerance and 
respect, but change as veil. He advises that ve must not 
fear change and the conflict that often accompanies it 
because "out of conflict comes good." He illustrated 
this statement by referring to the recent student takeover 
of Povdermaker Hall. The idea for a Multicultural Center 
at Queens College grev out of the talks that took place 
during that conflict. Furthermore, the idea vas initiated 
by students. 

Our speaker then elaborated on his definition of 
multiculturalism as a concept that should "embrace the 
practice of tolerance" and "speak o the issue of social 
justice." He pointed out that ve have an opportunity to 
create history and to deal vith issues that unite the 
community. He cautioned that ve should not dwell on the 
past since such looking back only serves to disunite us. 

Professor Priestley then touched upon three topics 
that merit further reflection and discussion. 

1. The impact of off-campus events on campus life 
and student relations. A poignant example vas that of 
a young Korean student at Queens College vhose mother 
discouraged him from associating vith his Black and 
Hispanic friends after hearing about the tensions among 
these three groups during the Los Angeles riots. 



12 



2. Th# nMd for nev curricula and materials dealing 
vith multicultural iBSues. 

3. Student involvement. Contrary to popular 
perception r most students do vant to vork to promote 
harmony on campus and in the community. 

Professor Priestley ended his remarks by asserting 
his belief that many diverse cultures can indeed coexist 
harmoniously. 

Conclusion > Additional issues were raised during 
the question and ansver session that followed. 

1. Library resources . Due to continued budget cuts, 
there is concern that the library may have difficulty 
providing the materials and services called for by nev 
or revised curricula. 

2. The Multicultural Center . Some question whether 
such a center would be able to address racial problems 
fairly and truthfully. Ml were urged to attend the 
upcoming forum during which the objectives, role, and 
focus of the Center would be discussed. 

3. The Role of Educators . Educators have a unique 
opportunity to help promote knowledge » tolerance, 
respect, and understanding of different cultural groups. 

4. The Role of the College . Queens College has a 
special mission to prepare future educators for the 
diversity they will encounter in their classes. 
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DIMENSIONS OF DIVERSITY IN THE FOREIGN LANOUAOB CLASS 

The second faculty developnent saminar was held 
on Thursday/ October 29, 1992. Three members of the 
Department of Romance Languages formed a panel to discuss 
the dimensions of diversity in the foreign language class. 
Professor Anne Dobbs looked at the cultural diversity of 
the student body, Professor Edward Strug considered the 
linguistic diversity of the learners, and Professor 
Hermann Haller explored the diversity of the target 
language and culture. 

I* The Diversity of the Student Body . Professor Anne 
Dobbs began by defining the term culture as the way the 
mind Is shaped by a given context. She vent on to 
outline a socio-cultural profile of the student body at 
Queens College using demographic data contained in the 
1989 Student Experience Survey compiled by the CUNY 
Office of Institutional Research and Analysis. 

Gender . 62% of Queens College students are vomen 
and 3B% are men. By comparison, 34% of full-time 
faculty are vomen and 66% are men. 

Age . Students range in age from 17 years to 68 
and over. The median age is 23. 

Ethnicity . The racial/ethnic composition of the 
student body ist 10% Black, 63% White, 14% Asian/Pacific 
Islander, and 13% Hispanic. 

National Orioin/Countrv of Primary Identity . 

28% of Queens College students vere born outside 
the U.S. mainland. At least half of those vho vere born * 
in the U.S. have one or both parents born outside the U.S. 
Of the more than 30 countries of primary identity cited 
by students, those vith the largest representation are 
Italy (12%), Ireland (10.6%), Germany (7.5%), Poland 
(7.3%), Russia (5.6%), Greece (4.7%), Haiti (3.9%), Israel 
(3.9%), and Colombia (3.1%). 

Language . 51% of our students speak a language in 
addition to English. 66 different languages are spoken on 
campus . 

Religion . The religions represented on campus are 
Catholic (44%), Jevish (23%), Protestant (11%), Greek/Russian 
Orthodox (4%), Islam/Muslim (1%), Buddhism/Taoism (1%), 
Hindu (1%), and others (5%). 

Family Status . 21% of our students are married, 6% 
are divorced, and 2% are separated. 18% are supporting 
children. 

Financial Situation . 21% come from families vhose 
total household income is under $21,000. 55% are from 
families vith a total household income above $35,000. 
69% of our students are employed. 24% vork 35 or more 
hours per veek. 
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What does all of this mean to the foreign language 
instructor? 

First of all, such information can make us more aware 
of the diversity in our classes and help us to incorporate 
it into our lessons. The foreign language can thus become 
a medium and the foreign language classroom a forum for 
improved inter-cultural communication. 

In addition, this data provides us with insights 
into the relationship between language and culture and 
the individual's perception of him or herself in relation 
to them. Professor Dobbs cited the example of a Korean 
student who considers himself Spanish because he grew up 
in Buenos Aires speaking Spanish. Many of us of mixed 
cultural heritage acknowledged a similar tendency to 
identify most closely with the culture of our dominant 
language . 

Another factor of particular interest to foreign 
language teachers is the growing number of bilingual 
and bicultural students. The fact that many students 
have already mastered a second language can be useful 
in helping them to learn another language. 

Professor Dobbs concluded her remarks by emphasizing 
the positive nature of diversity and by urging us all to 
seek more creative ways of integrating it into our 
individual classes. 

' II, The Linguistic Diversity of the Learners . Our next 
speaker, Professor Edward Strug, looked at the linguistic 
diversity of foreign language learners. They include 
those who speak more than one language and those whose 
native language is not English. 

He began with figures illustrating the number of 
Spanish speakers in the United States (22,354,059 or 9% 
of the population), in New York State (2,214,000 or 12.3% 
of the population), and in New York City {24.4%). 13% 
of students at Queens College identify themselves as 
Hispanic. By contrast, 19% of the students in the 
Department of Romance Languages are Hispanic. 

Professor Strug addressed the special case of 
bilingual and bicultural Spanish speakers who take 
Spanish courses. He pointed out the importance of 
distinguishing between elective and circumstantial 
bilinguals. Quoting an article by Guadelupe Vald^s, 
he defined these as follows: 
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**Electlve blllnguals are those individuals who 
choose to become bilingual and who seek out 
either formal classes cr contexts in which they 
can acquire a foreign language / (*•«) and who 
continue to spend the greater part of their time 
in a society in which their first language is the 
majority or societal language* (•••) 

Circumstantial bilinguals# on the other hand, are 
individuals who, because of their circumstances, 
find that they must learn another language in order 
to survive. (•••) Because of the movement of peoples 
and/or because of changes in political circumstances 
(e.g., immigration, conquest, shifting of borders, 
establishment of post-colonial states), these 
individuals find themselves in a context in which 
their ethnic language is not the majority, prestige 
or national language.** (p. 38) 

While the majority of students in our elementary 
Spanish courses fa:i into the first category, many 
students in intermediate-level courses and most of 
the students in advanced- level Spanish courses are 
circumstantial bilinguals. However, their proficiency 
in Spanish varies widely depending on such factors as: 

1) how much formal schooling they have had in Spanish, 

2) how long ago they left their native country, and 

3) in what circumstances they continue to speak Spanish. 

Professor Strug raised the question of how to deal 
with such diversity in a single class. Suggestions 
include placing students in different sections according 
to their language proficiency or assigning individualized 
writing tasks. He concluded by recommending that ve 
consider the special needs of circumstantial bilinguals 
and explore ways of addressing this aspect of linguistic 
diversity in our classes. 

III. The Diversity of the Target Language and Culture . 
Professor Hermann Hal ler th€Tr~discussed the diversity 
of the target language and culture using the example 
of Italian. He began by stating that Italy is a 
fundamentally plurilingual society due to the many 
dialects that are spoken there today alongside the 
standard Italian. 
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In addition to this bipolarity betveen the 
regional dialects and the national standard Italian # 
there is another dimension to the diversity of the 
Italian language. It is spoken as a heritage language 
by those vho have emigrated to such countries as 
Canada and the United States. Since most of these 
people left Italy before the standard Italian became 
widespread, the languages they speak tend to be 
dialect derivatives and are mostly spoken, not 
vritten. 

For those vho vish to knov more about the cu]Ltur&l 
and linguistic diversity of Italy, Professor Haller 
recommended the book by Tullio De Mauro entitled Italia 
delle Italie . 

Professor Haller then discussed some of the 
implications of the diversity of the Italian language 
for those vho teach it. First of all, he suggested 
that ve think in terms of a tri-lingual context that 
includes Italian, the dialects, and English. Secondly, 
ve must recognize the Halects as distinct languages 
that are different from, but not inferior to, the 
80-cal.\ed standard" Italian. And finally # ve must 
try to oombat the negative attitudes that students 
sometimes have tovards their ovn dialect heritage. 

Professor Haller concluded his remarks vith some 
interesting curricular proposals: 

1. A course on dialectology for teachers of Italian. 

2. A special course in Italian for dialect speakers. 

3. h course on dialect literature. The rich 
dialect literature aptly illustrates Italy's linguistic 
and cultural diversity. 

IV. Follov-up Sessions . The Spanish, French, and 
Italian sections each held a follov-up session to 
discuss those aspects of diversity that are most 
pertinent to them. The folloving issues vere found 
to be common to all three: 

1 . Linguistic Diversity of Faculty . Our faculty 
include both native and non-native speakers of French, 
Italian, Spanish , and Portuguese. He discussed hov ve 
relate to native and non-native students and hov ve 
Interpret our role as culture bearers in the classroom. 
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2. Linguistic Diversity of Student Body . In almost 
every class ve find students vho are speakers of the 
target language or vho speak other Romance languages 
together vlth native speakers of English and native 
speakers of languages other than English. 

3. Diversity of Student Goals > Approximately half 
of the students In our basic language courses are satlfylng 
the QC foreign language requirement. Other students In 
basic courses and those In upper level courses have diverse 
professional/ academic # and personal reasons for studying 
foreign languages* We need to be more sensitive to these 
goals and revise our curriculum vhere possible to respond 
to them. 

4. Teaching Culture and Cultural Understanding . How 
can ve better prepare ourselves to teach culture and help 
our students to develop cultural avareness? Vlhat 
strategies can ve use to Incorporate culture Into our 
language courses? Hov can ve keep Informed on the target 
cultureCs)? Hov can ve learn to deal vlth a diversified 
student body? Suggestions Included conducting more faculty 
development vorkshops such as these # attending conferences 
like the Northeast Conference # and developing a course on 
teaching culture and cultural avareness* 

The follovlng observations vere made in the 
individual language groups: 

Italian * Many students of Italian are of Italian 
heritage and speak or understand a dialect. Instructors 
and students should consider this an asset and encourage 
comparative discussions* A question vas raised about the 
degree to vhich knovledge of a dialect or another Romance 
language might enhance or inhibit acquisition of Italian. 
The possibility of conducting a research study vas 
considered. 

French . The ratio of native Instructors and students 
to non-natives is relatively lov. This increases the need 
for more and better Information on contemporary French and 
francophone cultures in order to transmit accurate and 
current information to students. 

Spanish . Diversity in the Spanish class is 
reflected first in the language itself in the form of 
phonetic and vocabulary differences betveen peninsular 
and Latin-American Spanish. In addition^ ve observe 
linguistic diversity among our students, many of vhom 
are circumstantial blllnguals vlth varying degrees of 
proficiency in Spanish. 
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AUTHENTIC MATERIALS FOR TEACHING LANGUAGE AND CULTURE 

The third faculty development vorkshop vas held 
on Thursday, November 12, 1992. Tvo speakers discussed 
the use of authentic materials in the foreign language 
classroom. Mst Carolina Acevedo reported on a vorkshop 
she attended at the Northeast Conference and Professor 
Ruth Bennett shared some useful information on where to 
find cultural materials and how to use them effectively. 

What are authentic materials ? Authentic materials 
are de^liied as anything that was printed or produced in 
the target language for the general public rather than 
for the language classroom. This includes magazines, 
newspapers, radio and television programs, music, 
advertisements, tickets (theatre, train, airline, movie, 
museum, etc.), coins, and stamps. 

What is the rationale for using them ? First, they 
bring students into direct contact with the target 
culture. Secondly, they present the language in real, 
everyday contexts. Third, they arouse students' interest 
and stimulate discussions on cultural comparisons and 
contrasts. 

What are the objections to using authentic materials? 

First, authentic materials can be difficult to find 
and can be quite costly. Secondly, it takes considerable 
time and skill to adapt them for classroom use. Finally, 
some instructors are reluctant to take class time away 
from grammar and skills development to devote to "culture." 

What are the solutions ? 

In response to the first two objections, both 
speakers suggested th?it colleagues work together to 
find appropriate materials and adapt them for use 
in their classes. We could then begin to build a 
file of materials for each language that would be 
available to all instructors in the department. In 
fact, we have already begun such a file and hope to 
continue adding to it. 

• In response to the objection that there simply 

isn't enough class time to devote to "culture", both 
speakers stressed the fact that language and culture 
are not separate but interdependent and should be 
taught together. They offered many suggestions on 
how to incorporate cultural materials into language 
lessons. Following are a few examples. 
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1. Magazines . Among the many excellent sources of 
authentic materials suggested by Professor Bennett, the 
magazines such as Listo and Qye i in Spanish, and Encore! 
and Copains in French are particularly noteworthy. They 
are rich in information on contemporary popular culture 
and come vith useful Teacher's Guides. Figures 1 and 2 
illustrate the kinds of articles that they contain. 

2. Television program quides * Figure 3 shovs a 
TV program guide taken from a daily Italian newspaper. 
This can be used in a beginning language class to review 
numbers and the ways of telling time. It is also an 
excellent device for training students in skimming and 
scanning reading techniques. Finally, it can stimulate 
discussion on such topics as leisure activities, the 
impact of American television abroad, and the image of 
American culture transmitted through television. 

3. Train schedules . Figure 4 shows the Nice-Paris 
train schedule. It can be used to review time and 
numbers, stimulate questions and answers on geography 
and ultimately lead to a dii»oussion of the concept of 
vacation in different cultures. Who goes on vacation? 
Where do they generally go? At what time of year? 

For how long? 

4. Developing cross-cultural awareness . One of 
the main goals of foreign language study is to learn 
about another culture and to communicate effectively 
in that culture. Several of the books suggested by 
Professor Bennett in her annotated bibliography (see 
page 22) deal with developing skills of cross-cultural 
awareness and communication. 

One series in particular can be very useful for 
stimulating class discussions. They describe, in 
dialogue form, cultural encounters that may occur 
between Americans and native speakers of the target 
cultures. Students are asked to discuss and explain 
the cultural differences and misunderstandings depicted 
in the scenes. Examples from the Spanish volume, 
Encuentros culturales , and the French onei Rencontres 
culturelies , are provided in Figures 5 and 6. An 
Italian version, Incontri cultural! # is also available. 
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LfAfrique francophone 
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GIOVEDt 5 NOVEMBRE 1992 

6*50 Attuiliti: Unomattlna, N9I oorso del pro- 
gramrna (7. a 9): Taltglomalt Uno; (7^): 
Economic* 

10.00 T«ltglomalt Uno. 

10.15 Sctneggiato: «Piidrl t figtb (4« punuta). 
NolllottrviUo (11.00): Ttltglomilo Uno. 

11.55 Cht tempo fa. 

12.00 Vvittiu Soivlzio • domldllo. Con Glincar- 
lo Magan. NaUlntarvaKo (12.30): Taltglor- 
nala Uno, 

13.30 Ttltglomalo Uno • Tm mlmitl dL. 
14.00 VvMu Provt t provlnl a «Scoinmtttlamo 

eha.^7*. Spattaoolo abblnato alia Lottaria 

ttalia. Con Fabrf^ FrizzL 
14.30 AttuBlHi: PrImtaalmB. 
1445 Film: «tncrtdlbUo vtagglo varao ngnoto* 

(fantaatleo* Uaa, 1975). Rogia di John 

Hough. Con Eddia Albert Ray MiUand 
15^ CaitonI animati! -Scooby doo a la aeuola 

dal moalri*. 
17J5 Oggl al Mrlamanto. 
15.00 Ttltglomata Uno. 
15.10 AtluaHtl: Italia, latnolonf par ruao. Hagla 

dl Ranato Caaall 
19.45 \Matk CI alamolTl con Qlgi Sabani. 
20.00 Taltfilomata Uno. 
2040 Vviati: Partita doppla. Di B. Broccoli, P. 

Taggi a M. Zavtttmi. Con Ptppo Baudo. 
23.00 Talaglomala Uno. 
23.15 Spadata: Proga cho fare? 
24.00 Talaglomala Uno - Tampo - Pariamanto. 
040 Attualiti: Mazzanotto a dintoml 
1.10 FUm: «ll g!ocatiolo» (dramma psicotodaia. 

1979). RagladOktUanoMonlaito. Con Nino 
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5JS0 VvMi: VIdaocomle. 
7.00 Taleltim a carton!: Pleeola grandl atorla. 
9.25 Attualitii: RIatoranta Italia. 
940 FHni:.«Pugnl, pupo a marlnaU (commadia. 
bafia, 1961). RagiadI Danlala D*Anza. Con 
Maurbio Araoa. Ugo Tognazzl. « 
11J25 TaiaMm: «Laaala». 
11MTg2*Flaah. 
11j»>%rM:llatUvoatrl. 
13.00 Tg2 • Oro Trodlcl. 
13^ Tg2 • Economla • Matao 2; \ 
1345 Amiaiti: Canto cMavl par TEuropa. Pro- 

taggara 1 laworatori. 
13.50 Attualtl: Sagtotl par vol. 
14.00 TaMlm: MQuando al anw*. 
.14J25 Soanagglato: «8ama BartMura». 
15^ Atluaitt: Datio Ira nol. U cronaca In diret- 
ta. Condooono Mita Madid a Piaro Vlgoralli. 
MM T02. 

17.05 Dal Nffamamo. 

17.10 TaMlm: «Un eaao par duan. 

15.10 Tg2 • Bportoara. 

15.20 Tala«m:.«HuMaf^. • Matao 2. 

19.15 TalaMm: iSaaiiUriiW. w.". 

1945 ^ r Talaolomalo • \m aport 

20.30 FSm: i#raauMo ootpavola» (drammailcc. 

Uia. 1995). Ragla^ Mar Yttaa. Con Char, 

DannlaQuald. 
22^ AttuaMi: Coaa Noatra. r 
23.30 Tg2 Nolta • Matao. 
2345 Spoft Mlaoanaatro. Camplonato auropao 

045 Sport Tannla. imamazionall di Franda 
3.30 Sport Automoblllamo. aP. dy^uatoalia di 
Fomwlal (prova). 
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a2*0Q) T«3 • Da Mllano. 
nelreolodallal2>D8E 



14.00 To RagioiialL (14^ Tg3 • Pomarlggta 
14^ Muaica: I oonearti tfl Raltra, 



Dottora 



15.15 DIE: IM acuola aJ aggier 
15.45 Sport* Hodcay • Caldo • Tannla da tavolo - Tannla. 
17J0 Sport Tgt Daiby. (17.30) TalafHm: 4 moatrU. 
19.00 DocumantI: Qao. (10.30): ilob cartoon. 
19X0 Tg3 • Talagloniala • Tg raglonall 
1945 TalaglomaTa saro. (20X)6): Bloti dl tutto dl plA. 
20.20 AttuatttA: Una ecrtollna. 01 Andraa Barbate. 
20.30 FNm: •Ortda diaparata* (drammatfoo. Usa, 1989) 
22J0 Tg3 • Vantldua a tranta. 
22.45 AttualltA: Mllano, Italia. DI Qad Umar. 
2340 DoeuRianti: Spaelalmanta aul Tra. 
0.30 Tg3 Nuovo glomo • Edicola • Mateo 3. 
1.10 Film: «Vogll'> tomara a caaa» (comm.. Franda. 19S9). 



Quelli dslia notte 

Kino Mandrtdt a Itaittnc 
JolMit fia «I1 gioeatiolo- 
(Raluno, 1.10). O^rard 
Dapardlau proUgonlsta 
in «Voglla tanufa a easa- 
(Raitra, 145) *dl Alain 
Retnaia. ^L'aqalla a due 
tasta» (Rahui% 3^) ^un 
film del 19iC, diratto da 
Jean Coetaau. Par I'auto* 
mol)ilismo «OraB Pratnio 
d*AttstnUa 41 Famula 1» 
(Raidue, 130). Vlttorto De 
SIca In «Caiyi6 da Patla* 
(Reteouattro^ 340). 
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Nuevos amigOS - San Juan, Puerto Rico 



Eduaido: Mami David y yo salimos. Vtoonos, David. Aquf viene Juliin, mi heimano mayor Tti ya no lo 
conoces. Mliru 6ste es David Gaicfa de Nueva Yoric Es fobrino de los Fe/nindez. David, mi 
hennano, IvMin Maifh Baldtllo. 

David: Mucho gusto. 

Julito: El gusto es mfo. Y David y Eduardo, quieio pitsentarles a mi compadie Giegorio Vega. 
Giegorio: Mucho gusto. 

Juliin: Gitgorio piensi ir a Pennsylvania el mes que viene* ^eh, compadie? 

Giegorio: S(, David, as( es que quiero invitane a cenar con mi familft esu noche. 

David: Muchas gracias. Me gustarfa mucho. 

Giegorio: Excelente. vas timbi6n. ^verdad, compadie? 

Juliin: Con mucho gusto. Tu mami siempie sirve una comida muy sabiosa. 

Eduardo: Qaio, con razdn. ^No es ella comadie del mejor cocinem de San Juan, el del Restaurante 
...Zarogozana? 

Giegorio: (Riendo) Es deito. Y tti tambi6i tienes invitacidn para cenar con nosotros esta noche. 
Eduardo: Para disfiutar de la mejor comida puertoniquefla que hay, acepto con muchas gracias. 
Giegorio: Entonces, todos nos vertmos esta noche, a las ocho. 
Eduardo: Est< bien. 

Juliin: De acuerdo. Ven. compadie. Vamos a Uegar taide. 
David: Hasta luego. 

Why are they calling each other compadre? 

A. It is used only for very special or very close friends. (Turn to P. 59, A) 

B. It is another word for cousin. (Turn to p. 68, B) 

C It is a word like hombre or chico that can be applied to eveiyone* (Turn to p. 80, C) 
s 

D. It is a slang tenn something like 'Tiger"* in English. (Tum to p. 92, D) 



A. p. 59: Coma! Compadre or comadre generally indicates the foimal relationship between the parents of a chQd 
and the godparents of that child. That is the veiy special reUtlonship that exists between Gregorio*s mother and 
the chef of the Zaragozana Resuurant. Sometimes these terms are also used for very, very close and special 
friends. This may be the case with Juliin and Gregorio, or since Juliin is Eduirdo's older brother, he may have 
a child and Gregorio may be the godfather of Juliin*s child. 

B. p. 68: Compadre is not another word for cousin. Besides, Juliin would not be introducing his brother, Eduaido, 
to his own cousia Try again. 

C'p. 80: Only Juliin and Gregorio are calling each other compadre, so it is not a word that can be used like 
hombre and chico. Besides, Eduardo says that Gregorio*s mother is the comadre of the chef of the Zaragozana 
Restaurantt which implies a more fonnal relationship. 

D. p. 92: Compadre is not a slang term but rather a very foimal term in Spanish with a specific meaning. Also, 
in the convenuion Eduardo says that Gregorio*s mother is a comadre, and he probably would not be using a 
dang term about her. Try again for the answer. 

Snydtr, Birban. EncuefHras eiiUiireks, Uncokiwood, IL: Nitioiul Ttxtbook, 1975. Pp. 8, 59, 61 80, 92. 

« * * 

Figure 5 
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Invito chez les Fran^ais - Family life 

Diane, assistame d*ang]ais dans un lycde, paile id avcc Tassistant d*alleinaiid, Fianz. Rouen, Fiance. 

Franz: Nous sommes dans ce lyo6e depuis six roois, et je commence i mieux compitndit les Francais. 
Diane: Oui, moi aussi. Mais quand m6me» il y a une ciiose que je n*amve pas I comprendie au sujet des Fiangais. 
Franz: Qu*est-ce que c*est que Qa? 

Diane: C*est que les Frangais n*invitent pas les dtrangers k la matson. On t*a invito* toi? 
Franz: Qui, mais une seule fois. 

Why haven't the French invited Diane and Franz to their homes more often? 

A. The French, in general, ait uuimidated by teachers. (Turn to p. S3, A) 

B. The French do not particularly like Americans and Gemians. (Turn to p. 55, B) 

C. The French rarely uivite anyone except relatives to their homes. (Turn to p. 60, Q 

D. The French invite guests into their homes only after they have known th:m for about a year, (turn to p. 66, D) 



A. pi!3: TTiere are pmbaUy people in eveiy society who zxt somewhat intimidated by teachers, especially if their 
teachers have been authoritarian. Most people, however, realize that their ^'bad** impressions of paiticular 
teachers were establidied at an age when they were more mischievous and restless than they would like to admit 
In any case, Franz and Diane*s colleagues wuld not be intimidated ty these two foreign teachers. Read the 
selection again and make another choice. 

B. pjS5: The French are usually quite tolerant of foreigners. Reread the conversation again and make another 
choice. 

C p.60: Correct! The French are veiy sociable with people they know well, but they rarely invite these friends 
into their home. Ttiey might meet firiends at a caf6 or meet at a convention place before gobig on to a movie 
together. The home Is for the family, which often includes parents, grandparents, aunts, uncles, and cousins. 
For many French people, to apply the same attention to outsiders u to family members would be to diminish 
the closeness of the family. Foreigners are generally transitory, since they soon return to their home countiy. 
Funhennore, to Invite someone to one*s home is a very special occasion hvieed, which takes many houn of 
preparation and considerable expense. Usually included are a meal with careftilly prepared homemade dishes, 
timt or four special wines, three or four cheeses, a delicious French cake or pastry for dessert, and the choice 
of cognac or scotch as dlt€St(f. Few people want to undertake such an eUborate affair for forelgnerSi or even 
friends. Finally, the French spend, on the average, considerably less on housing (much mom on food and 
recreation) than Americaru do. Hierefore, the French may feel that Americans, many with their fou^ and ftve- 
bedroom homes, wouU be Incapable of appreciating their more modest dwellings. 

D. p.66: Friendship often does grow deeper beause of shared experiences over an extended period of time. 
However, many friendships also grow quickly, in less than t year's tbne. Reread the conveiution and choose 
again. 

Levno, Arley W. Renecntres cukmlks, UnwlaivcKMl IL NatioiMl Ttateok. 1971. Pp. 1. SS, SS, 10, M. 



Figure 6 
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ANNOTATED BIBLIOGRAPHY OF CULTURAL MATERULS 

Bragger, Jeannette tnd Donald Rics, Du tac au tae: Managing Convenaiions in Fnnch. Boston: Heinle & 
Heinle, 199U2nded. 

Unique and practical approach tofacllliatlng conversation. Suitable for an Intermediate or advanced course 
In conversation. Packaged with a cassette. Teacher's Edition available. 

Brown, James W. Vida moderna Itispana: Authentie Interviews on Latin American I4fesfytes and Culture for 

Inlermidlate Students cf Spanish. Lincolnwood. IL: National Textbook* 1992. 

Broad spectrum cf subjects and topics of Interviews, followed by questions on the Interviews, some 
vocabulary practice, and questions Pan comentar. Can be used as reader for Intermediate classes. 

Chaitain, Kannath and Gall Guntarmann. imaginate: i^anaglng Conversations in Spanish. Boston: Heinle & 
Heinle,t991,2Aded. 

See Bragger above. 

Da que habtar. Ontii to any teacher of Spanish who requests it from: Spanish Education Office. 150 Fifth Avenue. 
Suite 918. Naw Yoik* NY 10011. 

Ten Issuu morJhty. Contains brltf articles from Spanish newspapers and magazines, an article about a city 
or section qf Spain; an article about a Hispanic author. Pasaiiempos. and more, each with an activity to test the 
students absorption of the material. 

Harrlaon, PhylUa A. Behaving Brazilian: A Comparison of Brazilian and North American Sodal Behavior. 
Newbury Houae, 1983. 

In Bngl^.. Useful as ancillary text for any beginning or intermediate course In Portuguese. 

Labarca, Angela and Raquel Hatty PfafT. Convocacldn de palabras: Lectura y redaccidn. Boston: Heinle Sl 
Heinle, 1991. 

A groundbreaking reading tat divided Into six topics with several selections by contemporary authors In 
each section. Each ^'election Is preceded by biographical material on the author and pre-reading activities, 
including cultural tr^onnatlon to facilitate the reading. Following tite story, poem or letter are questions 
that dig deeply Into the meaning of the selection and offer opportunitla for both peaking and writing 
activities, working alotie or in palrsor groups. See attached review from HispMhiM. 

Luce, Louise Fiber. The Spanlsh^Speaklng World: An Anthology qf Cross-Cultural Perspectlva. Lincolnwood. 

VL\ National Textbook, 1992. 

An anthology of articles In English on nuiny facets qf culmr^, but not necessarily covering the most 
Important aspects of each area. More suitable for the Instructor or for students' outside reading. 

Noble, Judith and Jaime Lacasa. The Hispanic Way: Aspects of Behavior, Attitudes, and Customs In the 
Spanish-Speaking World. Lincotowood. IL: Passpoit Books, a div. of National Textbook, 1993 printing. 

In English, with pertinent vocabulary In Spanish, each of the 73 practical items in the book taking up a 
page or less. Ustfulfor a course In culture, as an ancillary tat for a conversation course, or for any 
beginning or imermeiilate language course. 

ScholasUc, Inc. 730 Broadway, Naw York, NY 10003. (212) 505-3705. AtL: Jacqueline HalL 

Small magazines In several languages, on two or tiiree levels of difficulty. Colotful, filled ¥tith material 
on authentic popular culmre. Too expensive for smdetus to biQ, but can be ordered in single subscriptions 
for department use. 

Snyder, Barbara. Encuentros culturales: Cross^ulturdl Mlnl^amas. Also available in Firench (Rencontra 
cultttrettes) and in Italian (Incontrt cuUurall). Lincolnwood. IL: National Textbook, 1991 printing, publ. 1975. 
Unique way cf presenting some SO cultural Items, each In a conversation between a native speaker from 
some part of the target language's world atui a speaker from the United States. The mlni-^drama Is In the 
target language, with a question for the behavior described below It. Four possible reasons are given In 
English, each with a page rtference after It. Students go to that page where tiiey are told whetiier they are 
right or wrong and why, thus receiving a good deal of cultural If^brmatlon. Suitable for high beginners 
and Intermidiate language classes and conversation courses. 

Prepaitd Iqr Rttth L Beooeu 



VIDEO AS A CULTURAL DOCUMENT AND MEDIUM 
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During the last of our conferences on multiculturalisai held on 
Wednesday, November 18, 1992, we focused on video as a cultural 
document and medium. Ms. Stella Boghosian's presentation demonstrated 
how video may serve as an excellent tool for teaching culture as well 
as language skills. Her presentation was based on a Northeast 
conference workshop she attended by Fernando and Joaquin Soldevilla 
of the Hawken School in Ohio, Rick Altman's book The Video Connection: 
Integrating Video into Language Learning, and her own experience. She 
addressed the following questions: A) why use video, B) what is 
available on video, C) guidelines for using video, and 0} the types 
of activities that may be created. 

A - Why use video? 

a) Authenticity 

b) Real speech representation 

c) Visual reinforcement 

d) Presentation of non-verbal aspects of language 

e) Value as a cultural vehicle 

f) Motivating potent i^^l 

B - What is available on video? 

a) Feature films 

b) Television programs 

c) Documentaries 

d) Travelogues 

•) Prepared educational programs 
c - Basic guidelines for using video t 

1. Decide on specific learning objectives relating to language and culture. 

2. Selection criteriat 

a) Choose authentic and meaningful materials. 

b) Preview videos before use or purchase. 

c) Choose materials appropriate for class level and course goals. 
Consider its cultural and linguistic potential. 

d) Relate the material to the students whenever possible. 

e) Choose topics that create interest, prompt reaction, encourage 
debate, and stimulate constructive communication. 

f) Vary your topics and video selections. 

g) Choose the video early and integrate it into the course curriculum. 

3. Preparations 

a) Preview all materials and prepare all activities well in advance. 

b) Decide viken, vAere, aiad why you are using this video. 

c) Prepare pre-, dusring-, and post-viewing activities and 
exercises. Integrate these into the lesson plan or unit. 

Rsmemberi The well*prepared instructor best prepares his students. 

4. Timing your video materials 

a) Never put a film on and view non-stop. The video is not mere 

entertainment but a teaching tool. 
b( Break film into short segments; 5-10 minute segments are ideal, 
c) Vary wh^n video materials are used. Do not use it in a 

predictable manner as regards time, day, or syllabus. 
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5. Showing th* vid«os 
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a) Activititts should bm incorporatod bmform, during, mnd «/t#r 
prasanting thm vidao* 

b) ThttM should b« varied and includa individual and group work. 

c) Usa tha pauaa button of tan. Kxarciaa full control and manipulata 
tha matarial to suit tha dasirad naada* 

d) Monitor studants' cooprahansion throughout tha sassion* 

D - Hhat kinds of activitias can ba craata47 

1. Pra*-viawing activitiaa: 

a) Targatad quastions and answars, wittan or oral, to carafully 
focus tha studant on tha upcooing matarial. 

b) Posing a kay quastion to opan a discussion or dabate bafora 
introducing tha matarial. 

c) Fill-ins, multipla choica, or a dialogua to prasant 
vocabulary in contaxt* 

2. During--viawing activitiaa: 

a) Tha activity must ba quick and not distract or interrupt viawing. 

b) Identifying pra-cuad words, phrasas, or situations. 

c) Halp students to develop their observation and listening 
skills in order to answer the targeted questions. 

3. Post-viewing activities: 

a) Written essay baaed on situation and vocabulary. 

b) True and False or multiple choice questions, written or oral* 

c) Propose group projects, such as: 

• creating a dialogue, and dramatizing it 

• using authentic materials in follow*-up situations, such as: 
a map, train schedule, or manu. 

• creating a recipe 

• changing money abroad 

• making travel plans and itineraries 

d) Tests that cover receptive and productive skills. 

Ite. Boghosian then vent on to show how different types of video 
materials can be used to teach culture. 

• The featiure film: a) Ms. Boghosian demonstrated how a S-ninute 
segment from the Argentine film The Official Story, edited to 
illustrate daily High school routines in that country, can stimulate 
lively class discussion, b) one comical, climactic scene from the 
Spanish film Vomsn on the Verge of a Nervous Brealcdown, provides 
material for discussions on such topics as: chaos at its peak, 
filmmaking, and former ly«*taboo subjects in contemporary Spanish 
society. Ms. Boghosian then shoved how a simple lesson on a regional 
drink, gmzpacho, can lead into a discussion of some of the more 
complex themes in the film. 

a Television: This medium is a rich source of cultural information 
on a variety of subjects. A brief sampling included a talk show- 
cooking show, the news, documentaries, and commercials in the target 
language, a) One talk show episode featured career-oriented Spanish 
women «md their increasingly important roles in both home and work. 
It was, curiously enough, accompanied by two commercials depicting 
women in their more traditional role as homsmakers, under a strong 
maternal influenco. b) Commercials are excellent little segments of 
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culttire that can bm vary affactiva whan proparly uaad« Tha inatructor 
naads to bavara of pitfalla such as poorly anunolatad phraaaa, alang, 
dialacts, lagalaaa, abbraviationa, privilagad raf aranoaa, and cultural 
in- jokes. A wonderfully craativa activity ia to ahow a commarcial and 
a published advertisement of the same product, coapara sty lea , and' 
then, after showing another cosa&ercial, have the atudants create the 
"ptiblished" ad. Another activity, not limited to comercials of 
course, is to turn off the sound and have the atudants provide a 
script for the visuals. 

e The prepared educational video: Fortunately, many publishers now 
offer a growing nuinber of professionally prepared educational videos 
that relieve the instructor of the nore tima-conauaing preparation 
tasks. These are designed for classrooa use and coma with carefully- 
prepared student workbooks, teachar^a manuala and other matariala. 
The instructor can than monitor student participation and can always 
expand, enhance, and develop further reinforcement. 

• The personal video: Instructors can alao create their own videoa. 
The students will alwaya be amused at aaeing their teacher in the 
video, one example of a self -made video haa the inatructor walking 
through the houae and identifying rooms and objacta within them for 
the students, with occasional pausar to quaation, reinforce, or teat 
them. Traveling, too, provides an opportunity to create a vidao about 
specific aspects of the target country and ottlturaa that the 
instructor wishes to emphasize. Ms. Boghosian deacribad a laaaon on 
the city of Zaragoza in which the students learned to read a map of 
the city, give directions, and recognize varioua hiatorical and 
cultural landmarks. The video she had made of the city ei^ihanced the 
lesson by bringing Zaragoza to life in the claaaroom. And, finally, 
one may use video to record the students themselves in action. 
Examples of this use were presented next by Ms. Norma Branson. 

Ms. Boghosian concluded with a quota from 7ha Vidmo Connmction 
on the cultural as wall as the linguiatio value of video in the 
foreign language claaaroom: 

The amount of infornation carriad by vldao aakas it an aspaeially rich 
cultural vehicle.... a careful obsarvar notaa auch sores the shops and 
shopping pattama, tha sathods of loconotion, the signs and posters, 
the clothing, tha eating habits, and so forth. Tha inhabitant of tha 
culture takaa thasa for grantad, but for tha foreign language learner, 
video's iaagaa and aounda becoaa an open book aade up of ohaptar upon 
chaptar of cultural information. Evan tha vidmo programs thamselvaa - 
their construction, scripting, and oinamatography - provide spacial 
insight into a nation's cultural specificity. 
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Our second speaker/ Norma Branson # described an 
experiment that she conducted this semester vith her 
Spanish 112 class. After noticing that many students 
seemed bored by the traditional lab exercises # she 
decided to use video to record them speaking Spanish 
and then have them vatch the videotape. 

She tried to make the taping sessions as natural 
and spontaneous as possible by encouraging students to 
speak on any topic they vished, without worrying about 
accuracy. They vere also encouraged to ask each other 
questions. Although never explicitly suggested, the 
topic of cultural diversity often came up naturally as 
students discussed their personal lives and backgrounds. 

Ms. Branson discovered that there vere many 
advantages to using video in this vay. First of all# 
in addition to learning about the cultures of Spain 
and Latin America in their classroom discussions # 
students vere nov engaging in broader cross-cultural 
exchanges. Secondly, her students vere using the 
target language creatively in authentic contexts. And 
finally, by vieving themselves and detecting their ovn 
errors in grammar and pronunciation, students vere 
engaging in the reflective practice of self-correction 
and improvement. 

Ms. Branson vas very pleased vith the results of 
this project and plans to continue using video next 
semester. She encouraged other colleagues to experiment 
vith video in their ovn classes. 

Virginia Benayoun then discussed the use of 
culturally authentic videos in the foreign language 
classroom, most specifically, nevs broadcasts from the 
target culture. Despite the difficulties inherent in 
using materials designed for native speakers, students 
can benefit from exposure to them in both the areas of 
language acquisition and cultural understanding. 

Ms. Benayoun stressed that the effectiveness of 
nevs broc dcasts from the target culture is determined 
more by the tasks assigned to the learners than by the 
level of language used in he tape. This led to the 
question of hov best to i. corporate authentic nevs 
videos into the foreign language classroom. What type 
of preparation is necessary and vhat tasks should be 
assigned in order to make these videos meaningful to 
our students? 



In The Video Connection / an excellent guide to 
Incorporating video Into the curriculum, Rick Altman 
offers some suggestions. First of all, ve should not 
expect total comprehension by our students, since these 
materials were designed for native audiences. Secondly, 
ve shouldn't show an entire news broadcast at one time, 
but rather short selections accompanied by appropriate 
activities. Finally, ve should carefully prevlev the 
nevs program before shoving It to students, so that ve 
can help them to focus their attention vhere necessary. 

One very effective vay of guiding students through 
a nevs broadcast Is to revlev the general structure of 
a nevs story vlth them. Students can quickly learn to 
anticipate headlines and summaries, to listen for key 
vords and repetitions, and to look for visual contextual 
clues. The sample outline shovn belov vas presented at 
the Northeast conference by Margaret Ann Kassen and 
Michael Busges. 



STRUCTURE OF A NEWS STORY 

1 . Summary/introduction 

1.1 Headlines 

1.2 Lead 

2. Episode 

2.1 Events 

2.1 .1 Previous information 

2.1.2 Antecedents 

2.1.3 Actual events 

2.1.4 Explanation 

2.2 Consequences/reactions 

3. Comments 



Van Dijk. T, A. (1983). Discourse analysis: Its devetopment and 
application to the structure of news. Joumal of 

CfimzDuoicasioiiai z(M3. 



28 



Ms. Benayoun then discussed three advantages to 
using authentic nevs broadcasts in the foreign language 
class. These are motivation, language, and culture. 

Motivation . One of the strongest arguments for using 
the nevs is its "energizing potential** (Xltman). The 
currency of the topic tends to fascinate students and 
motivate them to understand vhat is being said. 

Language . Television nevs broadcasts present a broad 
range of contemporary vocabulary and language usage in 
context. For example, the French use the acronyms CE£ for 
EEC and I'O.N.U. for U.N. They also provide samples of 
different registers of speech. Students can hear and 
compare the language of the Journalist vith that of the 
people being intervieved. 

Culture . Televised nevs is rich in cultural 
information. We can go beyond the nevs story itself 
and ask students to observe and comment on the gestures, 
facial expressiont, images or dress. We can ask students 
hov similar information might be presented on an American 
nevs program, thereby engaging them in cross**cultural 
comparisons and heightening their avareness and 
understanding of their ovn cultures. 

Ms. Benayoun also discussed some of the tasks that 
could precede, accompany, and follov the nevs broadcast. 
Preparation activities could include reading a parallel 
article from a target language nevspaper, thus providing 
students vith the vocabulary and context necessary for 
understanding the broadcast. Activities that accompany 
the vieving of the broadcast could range from true/false 
questions based on the content, to identifying the 
sequence of events in the story. Follov-up activities 
could include classroom discussion i a reading on a 
related issue, or a comparison of D.S. and foreign 
vievpoints on the same event. 

Ms. Benayoun concluded her presentation by 
reminding instructors that vhat ever video document 
they choose, their main responsibility is to guide 
students through it step by step. This can be done 
by outlining the structure of the story^ preparing 
a variety of listening and vieving activities, and 
by developing cultural avareness strategies. 
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A8 part of this project # ve previeved a number of 
comnarcially available videotapes in search of those 
most appropriate for use in our classes. The following 
videotapes were purchased vith grant funds and are 
available for use in the Learning Lab (Kiely 226). 



French : 

French Alive! (Heinle & Heinle) . This introductory- 
level video features native speakers in authentic 
cultural contexts: Paris # Geneva # Quebec # Val d'ls^re. 
Comes vith tapescript and viewer's workbook. 

The French Way . (Heinle & Heinle). Introduces 
viewers to the French-speaking regions of Quebec and 
Louisiana, iffith tapescript and viewer's guide. 

Italian ; 

In Italiano! This is the video component of a 
multi-media # introductory-level course on Italian 
language and culture. With instructor's annotated 
text. 

Fodor's Italy 1992 > This video guide to major 
Italian cities includes historical background as 
well as insights into contemporary Italian culture. 

Portuguese ; 

Viagens as Terras de Portugal . K video guide to 
Portugal I its people # history # monuments # music # 
art# festivals # etc. In Portuguese. 

Spanish I 

Bilingual Americans . (1987). Explores the bilingual 
and bicultural nature of the U.S. with focus on the 
Hispanic # Asian and Italian ethnic groups. 
Narration in English and Spanish. 

Spanish from Within . (Heinle & Heinle). Intermediate 
level. Features native speakers in authentic contexts! 
Spain, Colombia, Argentina, Costa Rica* U.S.A. # Mexico. 

Mosaico Cultural . (Heinle & Heinle). . Features native 
speakers from Mexico, Spain, Puerto RicOi Bolivia # 
Costa Rica, U.S.A. 

Spanish Alive I (Heinle & Heinle). Introductory level. 
Speakers from Spain, Central America, South America # 
U.S.A. With tapescript and viewer's guide. 



Sourctts of VLdmo Programing t 
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AGSNCr rOR INSTRUCTIONAL TBCHNOLOCV: P.O. Box A Blooolnvton, Indiana 47402-0120; 
(812)339-2203 or (800)457-4509. Davalopt vidao matarials primarily for public 
achools. 

ANNSNB8R6 / CORPORATION FOR PUBLIC BROADCASTING PROJSCTt 1111 16TH Straat NNf 
WAShin9ton , D.C., 20036; (800)L«amer cr (202)955-5251. 

CBS FOX VID20: 39000 7 Mila Road, Livonia, Michigan 48152; (313)591-1555. 
Diatributors of tha Raaaiaa Mthod vidaocaasattaat Con tact Frmnch, Accant Frmnch. 

COLLK6E FILM CENTER: 322 South Michigan Avanua, Chicago, 111. 60604-4382; 
(312)922-6621. Rantal diatributora for tha Intamational Film Buraau, Inc. 

O.C. HEATH a CC^KPANYs 125 Spring Straat, Laxington, Maaa. 02173; (617)860-1530 
or (800)235-3565. 

OEMOCRACy IN COMMUNICATIONS 124 Waahington Plaoa, Naw STork, N.Y. 10014; (212)463- 
0108. Popular video and film from Latin Amarioa. Diatributaa aalaotad broadcaat 
tslaviaion matariala from Maxico, Brasil, Ohila, Paru, Panama, Bolivia, Uruguay, 
El Salvador, and Nicaragua. 

EDUCATIONAL VIDEO NETffORKt 1495 19th Straat, Huntavilla, Taxaa 77340; (800)762- 
0060. Providaa 30-day praviawing of vidaoa. 

EMC PUBLISHINGt 300 York avanua. Saint Paul, Minn. BBlOl; (612)771-1555. 

FACETS MULTIMEDIA CENTERS 1517 Haat Fullarton Avanua, Chicago, 111. 60614; 
(312)281-9075 or (800)331-6197. Diatributaa faatura filma, languaga tapaa, and 
Bar lit s languaga-laarning tapaa. 

FACaBAs 972 Fifth Avanua, Naw York, N.Y. 10021; (212)570-4400. A dapartmant of 
tha Franoh Cultural Sarvicaa. 

FILMS FOR THE HUMANITIES AND SCIENCES, INC.s P.O. Box 2053, Princaton, >N.J. 
0854); (609)452-1128 or (800)257-5126. Nall-mada cultural documanta. 

FILMS INCORPORATED VIDEOS 1213 Hilmatta Avanua, Wilmatta, 111. 60091 or 5547 
Ravanawood Ava., Chicago, 111. 60640; (312)256-3200 or (800)323-4222. 
Diatributaa tha antira BBC aariaa of languaga-laarning mathoda. Matariala 
availabla for all aariaa from EMC Publiahing. 

GES8LER PUBLISHING CO., INC.s 900 Broadway, Naw York, N.Y. 10003; (212)673-3113. 
Diatributaa wida variaty of Franch, oaman, and spaniah vidaoa and programa, and 
alao tha Living Languaga vidao programa. 

HACHETTEs 79 boulavard Saint-Garmain, F-75288 Paria Cadax 06. Makara of Franch 
aducational programa, Avac Piaiair and 97 publ±ext4m among tham. 

HATIBR-DIDIER, U.S.A., INC.s 3160 «0« Straat, MH, Waahington, D.C. 20007; 
(202)333*4435. On Vlll^gm danM PariM, Potrmitm, among othara. 

HEINLE & HEINLEs 20 Park Plasa, Boaton, Maaa. 02116; (617)451-1940 or (800)237- 
0053. Nida variaty and aalaotion of aducational matariala. 

HOUGHTON MIFFLIN COMPANY t Ona Baaoon Straat, Boaton, Maaa. 02108| (617)725-5000. 
Authantic Bpaniah programa from Radio Talaviaidn Bapafiola. 

INTERNATIONAL FILM BUREAUS 322 South Michigan Ava., Chicago, 111. 60604-4382; 
(312)427-4545. Ona of tha oldaat aducational audioviaual diatributora. 

JEM COMMUMICATIONB, INC.s P.O. Box 708, South Plainfiald, M.J. 07080; (201)753- 
6100 or (800)338-4814. Franca 9Mnor9Mf Eeeo l^ltmlim, wmotiq othara. < 

THE MEDIA GUILDS 11722 Borranto Vallay Road, Suita X, Ban Diago, Calif. 92121; 
(619)755-9191. Franch vidao programa from tha BBC and Thamaa Talaviaion. 

35 
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MIDDLBBURY OOLLSaXs Lm TS1§ dmm rrmngMiM, Nlddl«bury Coil«g« Langumg* Schools, 
Middlttbury, Vermont 05753r (802)388'*3711, mxt. SMI. 

mHMm INSTRUCTIONAL CENTSR: 6649 Lamar, ShawnM NlMion, Xansas 66202; (913)384- 
6800. oiatributsa Quoi d« K«uf7 RMOurMa for tkm TmBohw of /rmcA. 

NATIONAL FILH BOAHD OF CANADA: 1251 AvttnUtt o£ ttw AflMrlaa8, Nm York, N.Y. 10020; 
(212) 586*^5131 • Trmnch language feature length doouMntarle8» 

POLYGLOT PRODUCTIONS: 136 Brattle Street, Cambridge, Naae. 02131; (617)491-*3541. 
Varied selection of programs. 

PROJECT FOR INTERNATIONAL COMMUNICATION STUSIXB (FlOi)i International Center, 
university of Xowa, Iowa city, Iowa 52242; (319)331-2331 or (800) ALL-CALL, ext. 
INTV. Health of program selection, wide and varied. 

SCOLA: creighton Telecommunications, California at 24th 8t. Omaha, Nebraska 

68178. 

TAMARELLS'S INTERNATIONAL FILMS, LTD.! 110 Cohasset Stage Road, chico, Calif. 
95926; (916)895-3429 or (800)356-3577 for orders. Feature-length films. 

TRANS-WORLD FILMS, INC.: 332 Suth Michigan Ave., Chicago, 111. 60604; (312)922- 
1530. 

VEDETTE VISUALS: 4820 58th Avenue West, Tacoma, Washington 98466; (206)564-4960. 
WORLD VIOEOt P.O. Box 30469, Knoxville, TN 37930; (615)691-9827. 

BBbassles, a source of educational aaterials and aid: 

Argentina! 1600 New Hampshire Ave., NW Washington, O.C. 20009; (202)939-6400. 

Bolivia: 3014 Massachusetts Ave., NW Washington, D.C. 20008; (202)483-4410. 

Ohilet 1732 Massachusetts Ave., NW Washington, D.C. 20036 (202)785-1746. 

Ooloori>iai 2118 Leroy Place, NW Washington, D.C. 20008; (202)387-8338. 

Costa Rica: Suite 211, 1825 Conneticut Ave., NW Washington, D.C. 20009; (202)234-* 
294i« 

Ecuador: 2535 15th Street, NW Washington, D.C. 20009 (202)734-7200. 

EspaAa: Suite 214, 2600 Virginia Ave., NW Washington D.C. 20037; (202)237-7172. 

France: 4101 Reservoir Road, NW Washington, D.C. 20007 

Italy: 1601 Fuller Street, NW Washington, D.C. 20009 

Mexico: 2829 16th Street, NW Washington, D.C. 20009 (202)234-6000. 

Peru: 1700 Massachusetts Ave., NW Washington, D.C. 20036 (202)833-9860. 

sources: Rick Altman, Thm Video Connectioii, Houghton Mifflin Co., Boston 1989. 
Fernando and Joaquin Soldevilla, Northeast Conterenoe, N.Y, 1992. 
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Thm tollaming im m pMrtxmlly^mnnotmtmd list of books utd mrtlclma on 
multimlturml mducmtlon in thm U^S*/ tbm rxmnchg apmjaxmht mnd I'tmUmor-apmrnkisig 
aulturmaf Muropmmn culturml divraity/ mnd mtrmtmgima for tmrnchijig culturm mnd 
for dmvoloplng cromm^culturml mumrmammm. 

My no mmmnm msthmumtivm^ thia liat conatxtutma m good atsxting point for 
mnyonm who wiahma to atudy mny of thmam topica furthmr. It includma thoam worka 
that worm aithmr aonaultad or rmcommmndmd during tha couraa of thia projmct* 
Many havm mmtanmin bibliogrmphima^ 

Hmny of tha booka can ba found in tha Quamna Collagm Library or in othar 
can librariaam Call nwa)ara for moat of thaaa arm providad for tha raadar'a 

An aatariak bafora an antry lndicatm:% a titla that was acgairad undar tha 
Ford Foundation Divaraity Initiativa arant. Thaaa will ba mvmilabla for 
oonaultation in tha aapartmant of aomanca Langumgaa. Soma will latar baaoma part 
of tha parmanant oollaation in Moaanthml Library. 



Mttltlottltural Miaoatloa in tha V.a.t 
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Collaga Curriculum^ U.S. Dopartmnt of Sducationr Offico of Sduoational 
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